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ASCL SEF AUDIT TEMPLATE (STRONG STANDARD)


INCLUSION - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Leaders and staff establish strategies that consistently enhance the opportunities and experiences of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.

	
	

	Leaders and staff rigorously monitor the progress of these pupils and consistently ensure that any barriers to success are swiftly and effectively addressed. Strategies are systematically and skilfully adjusted as needed, so that they make a sustained difference to pupils’ opportunities and experiences. Well-analysed, quantitative and qualitative data underpins leaders’ decisions.

	
	

	Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff.

	
	





CURRICULUM AND TEACHING - meet the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Leaders make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well pupils have learned what was intended.

	
	

	Leaders ensure that the curriculum is of a consistently high quality across subjects and year groups. Leaders have a sophisticated understanding of the differences between subjects, so that pupils’ learning at each stage can be secured quickly and shaped carefully in the anticipation of future learning. 

	
	

	Leaders ensure that the curriculum is consistently taught well. Highly effective teaching is embedded across subjects and year groups. Teaching ensures that pupils consistently develop their language and vocabulary, both spoken and written, and increase their reading competency, across subjects.

	
	

	Teachers consistently make highly effective choices about what to teach, and when and how to teach it, in the context of the subject, phase and pupils’ needs.

	
	

	The school’s approach to the curriculum and teaching for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being is implemented consistently well across the school to remove barriers to achievement for these pupils.

	
	



ACHIEVEMENT - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, consistently achieve well, develop detailed knowledge and skills, and produce high-quality work across the curriculum.

	
	

	Typically, this achievement will be reflected in above-average outcomes in national tests and examinations over time, including for disadvantaged pupils.

	
	

	. Any gaps are quickly narrowing. All pupils, including the groups above, are consistently well prepared for the next stage in their education, employment or training.

	
	




ATTENDANCE AND BEHAVIOUR - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Leaders and staff have established a culture that is highly conducive to learning, in which pupils of all ages flourish. Leaders respond to the school’s and pupils’ changing circumstances and needs swiftly and skilfully. 


	
	

	Pupils show self-discipline and dedication to their learning. They learn how to manage their own emotions and resolve conflict with others. They consistently show high levels of respect for others and rarely need to be reminded about positive behaviour. Older pupils’ behaviour, including consideration for others, sets an excellent example.

	
	

	Tailored and responsive reasonable adjustments and adaptations, interventions and/or support for pupils who need help to improve their behaviour have a demonstrable impact.

	
	

	The importance of high attendance is consistently promoted well by leaders and staff. High-quality training and support enable them to have supportive but challenging conversations with pupils and families when attendance needs to improve.

	
	

	Leaders’ actions to identify and tackle barriers to attendance result in high attendance or rapid and/or notable improvement, both overall and for individuals and groups.

	
	



PERSONAL DEVELOPMENT AND WELLBEING - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Pupils develop secure and detailed knowledge across the personal, social, health and economic education, relationships and (where relevant) sex education programme and citizenship curriculum. 

	
	

	Pupils are confident, resilient and independent. They are reflective, behave with integrity and cooperate consistently well with others. They are very well prepared for life beyond school.

	
	

	Leaders and staff have a deep understanding of all their pupils and are systematic in anticipating and identifying which individuals or groups might need additional pastoral support. What is provided is highly effective.

	
	

	Secondary-age pupils have a wide range of opportunities to learn about their options for education, support and training after school. The school engages well with employers in the local area to ensure that pupils are well informed. Pupils know what they need to do to achieve their ambitions.

	
	

	The programme of personal development is extensive and carefully tailored to the school’s context and pupils’ aspirations. Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face barriers to their learning and/or well-being, participate and benefit fully.

	
	

	Evidence of the impact of the personal development programme is clear on the outcomes and experiences of pupils, including the groups of pupils listed above.

	
	



EARLY YEARS - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Relevant leaders, including the headteacher, are highly knowledgeable about the early years. They make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well children have learned what was intended. 

	
	

	Leaders are highly effective in quality assuring the impact of education and care in the early years, which allows them to make rapid and sustained improvements when necessary.

	
	

	Staff consistently maximise the opportunities for engaging children in high-quality interactions throughout the day, including during informal times and through care routines. They proactively seek out children who engage less readily with staff or other children.

	
	

	Typically, children’s achievement will be reflected in above-average proportions reaching a good level of development.

	
	

	Children, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, develop a broad vocabulary and a detailed understanding across the 7 areas of learning and development. They are exceptionally well prepared for the next stage of learning.

	
	



POST-16 PROVISION - reaches the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Leaders ensure that the curriculum is taught consistently well across all 16 to 19 study programmes. They carefully analyse its impact and make astute adaptations as needed. 


	
	

	Teachers are skilled at delivering the curriculum in a way that enables students to achieve well. The choices teachers make about what to teach, and when and how to teach it, are highly effective in the context of the subject and the needs of students.

	
	

	Students achieve well. Typically, this will be reflected in above-average outcomes in national tests and examinations over time (where published data is available).

	
	

	Students are very well prepared for later life and proceed to highly appropriate education, employment or training.

	
	

	Students, including disadvantaged students, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, achieve well, develop detailed knowledge and skills and produce high-quality work across the curriculum. This prepares them well for more advanced study.

	
	





LEADERSHIP AND GOVERNANCE - meets the ‘strong standard’ when the ‘expected standard’ has been met and all the following apply:

	Strong standard
	Type of evidence
	Impact of our work (evidenced)

	Leaders provide meaningful opportunities for staff and governors to share perspectives and insights and collaborate throughout any change process. 

	
	

	Leaders use their detailed and insightful analysis of school performance to evaluate the effectiveness of their provision. They accurately identify, monitor and act on priorities for improvement, leading to consistently strong standards across all areas of the school’s work or rapid improvement in any areas where this is not the case.

	
	

	Leaders at all levels make a consistently positive contribution to the school’s priorities and develop staff expertise as the key driver of improvement. They allocate enough time for staff to work together to achieve this. Staff understand their role in improving and sustaining standards and make a consistently positive contribution to this.

	
	

	Governors/trustees use their knowledge and expertise to provide consistent support and robust challenge to leaders across all aspects of the school’s work.

	
	

	Leaders have achieved a culture of high expectations and professionalism, which ensures a positive experience for all pupils.

	
	

	Leaders have developed a highly effective culture of professional learning and expertise in which staff take responsibility for their own learning and are keen to continually improve their expertise. Leaders ensure that there is a professional learning and expertise curriculum that is informed by the best available evidence, including research, and is precisely matched to priorities for whole-school improvement, subjects/teams/phases and individual needs.
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